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Abstract 
This article explores the measures and strategies that teachers should use when dealing with newcomer English learners (ELs) in 
the American schools, based on the fact that there has been a general increase in the number of this group of students in the 
country. Similarly, the paper provides a quantitative analysis, as well as a qualitative analysis of the issues affecting newcomer 
English learners from the perspective of empirical evidence. According to recent studies, English teachers should engage both 
newcomer English learners and their peers in positive learning practices in order to improve their language, writing, and 
communication skills. 
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Título: Prácticas efectivas de inclusión para aprendices de inglés recién llegados en las escuelas de los Estados Unidos. 
Resumen 
Este artículo explora las medidas y estrategias que deben usar los maestros al trabajar con estudiantes principiantes de inglés en 
las escuelas estadounidenses, debido al aumento general de estos estudiantes en el país. Del mismo modo, el artículo proporciona 
un análisis cualitativo y cuantitativo de las cuestiones que afectan a los aprendices de inglés recién llegados, desde la perspectiva 
de las evidencias empíricas. Según estudios recientes, los docentes deben hacer participar tanto a los aprendices de inglés recién 
llegados como a sus pares en prácticas positivas de aprendizaje con el fin de mejorar sus habilidades de lenguaje, escritura, y 
comunicación. 
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Newcomer English learners are groups of students who lack or have little knowledge of the English language, and 
cannot communicate fluently and efficiently. Faltis and Coulter (2011) in their article Teaching English Learners and 
Immigrant Students in Primary Schools revealed that more than three out of five children in the United States come from 
immigrant homes and in most cases, speak their native languages. Furthermore, the researchers reported that between 
2006 and 2016, the total number of newcomer English learners in the US public schools increased by 61 percent, while the 
number of English teachers in public learning institutions only increased by 25 percent. This means that the teacher-
student ratio during that period was lower than the expected level (Faltis and Coulter, 2011).  
All the increase in the number of newcomer English learners means that students must be engaged through modified 
and adjusted instruction. It means they can learn English as their first language and apply it in different fields of studies 
(Genesee, 2016). Overall, English teachers and educational policy makers must establish exemplary curricula for 
newcomer English language learners so as to improve their proficiency levels. Similarly, educational policy makers should 
have a solid understanding of the various strategies that can be used to ensure effective performance, allow students to 
connect in their social environment, expose them to the available economic opportunities, and enhance their professional 
and civic roles (Genesee, 2016). In other words, English proficiency among newcomer students must be promoted through 
effective practices and policies. Therefore, the relationship between teachers, newcomer English learners, and 
policymakers of education can be examined in relation to the following four objectives:  
1. To determine the specific programs (effective inclusive practices) that can be used to improve the performance of 
students who are new to English language; 
2. To assess the channels and transition strategies used by the US government to support the movement of 
newcomer students from one stage of life to another.  
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3. To determine how teachers and government officials work to link newcomer educational programs with social 
activities and assess the implementation process of the newcomer practices; and finally 
4. To determine the challenges which restrict the ability of newcomer English learners to access social services and 
professional opportunities. 
RESEARCH DELIVERABLE 
The research uses a combination of methods including the analysis of national surveys on new student programs, 
examination of a series of relevant cases, and assessment of pieces of evidence collected and analyzed by program 
officers. Through these procedures, it became possible to determine the various means by which the newcomer programs 
promote English proficiency as well as allowing access to social services and facilitating transition from education to 
employment.  
RESEARCH FINDINGS 
 Research indicates that most schools in the US work under the restructured ESL program, the Sheltered Instruction 
Observation Protocol (SIOP), for facilitating knowledge acquisition and easy understanding of English language. During the 
first year of study, the program allows newcomer English learners to take a language acquisition class in order to develop 
effective conversational skills. This program also mandates the students to take a writing course in their second and third 
year (Payán & Nettles, 2014). Additionally, the program is of time-limit and more purposeful to the students because at an 
advanced level, the students are required to focus on English language while at the same time pursuing a course in a 
different field. Harklau, Losey, and Siegal (2017) indicated that the SIOP is a pull-out system because it focuses on the 
content of English language and particular skills such as writing a good paragraph. Other studies conducted to assess the 
effectiveness of SIOP confirmed that newcomer English learners benefit from this program as the students are pulled out 
for 5 to 6 weeks rather than the entire academic year. Moreover, students are no longer removed from their classes when 
key content is being taught. Harklau, Losey, and Siegal (2017) argue that students perform best under the SIOP program 
compared to other programs. According to the analysis conducted by these researchers, 90% of new English learners in 
primary and high school study well because the SIOP program brings learners closer to their teachers. 
Moreover, the US government is working in coordination with the Department of Education to ensure that newcomer 
English learners move from stage of life to another. The Department of Education, for instance, provides tools and 
resources that are used to identify newcomer English learners, their strengths and weaknesses. Similarly, the US 
government provided newcomer English learners with easy access to extracurricular and core-curricular programs. 
Genesee, Lindholm-Leary, and Christian (2017) admit that the government provides tools and resources used by policy 
makers and program planners to create an inclusive environment so as to avoid unnecessary segregation of the newcomer 
English learners. A greater percentage of these resources have been used to address the educational needs of English 
learners with disabilities. Despite the efforts of the government, it is still necessary for program developers and 
policymakers to provide resources and tools that can be used to monitor and evaluate the effectiveness of emerging 
programs and activities (Toohey, 2014). 
Monitoring and evaluation of emerging programs will lead to the establishment of empirical evidence that determine 
how teachers and government officials can work hand in hand to facilitate appropriate educational programs for 
newcomer English learners. The US government must focus on providing English learners with access to advanced 
language programs. A national research analysis on course allocation conducted in 2016 indicated that close to 40% of 
English learners applied for the Advanced Placement (AP) courses while only 20% of these students got the chance to 
attend (Crawford, 2015). According to the survey, those students, whose applications were unsuccessful, did not get good 
grades in English or failed to get the entry grade required for the AP course.  
Apart from collaborating with English teachers, the government must ensure that only competent professional teachers 
are registered for these programs. Teachers’ professionalism can be affirmed through advanced examinations in the area 
of practice (Harklau, 2016). The primary goal of advanced tests is to ensure that teachers have the capacity to provide 
quality education services to newcomer English learners. For that reason, teachers must equally take part in the 
management process by ensuring that students have the required English proficiency and can participate in class 
discussions. It is the teachers’ responsibility to assist the students who acquire the necessary skills and language required  
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in various professional fields (Genesee, 2016).  Moreover, teachers must be trained on how best to engage newcomer 
English learners with disabilities in classroom activities. 
Despite the contributions of the government and English teachers, studies reveal certain challenges that may make it 
hard for newcomer English learners to perform as required. First, the students have few teachers handling their courses. A 
research, conducted by Crawford (2015), revealed that the ratio of teachers to students is small, which influences the 
learning process.   Furthermore, Crawford (2015) argued that some of the existing teachers lack the passion and 
commitment to improve the grades of newcomer English learners. Low performance of this group of students make 
professors in the field of education to believe that teachers lack the knowledge on language development and cannot 
deliver quality services to students. Secondly, there is delayed implementation of language programs, which makes it hard 
for the newcomer English learners to adapt to the education system. Some of these programs are vital for the academic 
progress of the students. However, if these programs are delayed, students may not have the opportunity to achieve in 
different academic fields. Additionally, racial discrimination affects the relationship between student and teacher. 
Students who come from ethnic minorities, may lack the same courage as native students to face their teachers and 
discuss their strengths and weaknesses. One way to eliminate racial discrimination is to introduce the culture of 
inclusiveness and equal participation in class activities. Teachers must encourage students to work as a team.  
Teamwork is an important aspect that can be used to promote language development and other classroom activities. 
Finally, poor classroom practices affect the performance of these students in that students become over-dependent on 
their teachers. In most cases, students depend on their teachers to provide them with correct answers rather than trying 
to find answers by themselves. It is recommended that teachers encourage students to make them more willing while 
answering questions even if their answers are not correct. Teachers should get to know their students by identifying their 
needs and interests. Proper identification of students will help teachers design the course in a way that meets 
expectations of newcomer English learners.  
CONCLUSION 
The integration of language and content learning is critical to English learners because it facilitates the development of 
the necessary skills to meet high performance standards. The SIOP model is implemented by teachers support by 
colleagues and education administrators, because the US government sees great concern for newcomer English learners 
as well as their teachers (Goldenberg, 2016). Policies and strategies, developed by the US government, have positively 
influenced classroom practices, hence making learning easier and more gratifying. Furthermore, some of the programs 
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